	
	
	



Pupil Premium Strategy Statement 2025-2028 	[image: ]
This statement details our school’s use of pupil premium (funding to help improve the attainment of our disadvantaged pupils.  
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school.  
Academy Overview 
	Detail 
	Data 

	School name 
	Cedars: Low Fell

	Number of pupils in school  
	125

	Proportion (%) of pupil premium eligible pupils 
	48% (DfE) 57% (our estimate)

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended) 
	2025-2028
 

	Date this statement was published 
	October 2025

	Date on which it will be reviewed 
	June 2026

	Statement authorised by 
	M. O’Reilly 

	Pupil premium lead 
	M. O’Reilly

	Governor / Trustee lead 
	Andrew Thompson  


Funding overview 
	Detail 
	Amount 

	Pupil premium funding allocation this academic year (Primary)
	£50,320 (DfE) 

	Recovery premium funding allocation this academic year 
	0

	Pupil premium funding carried forward from previous years (enter £0 if not applicable) 
	0

	Total budget for this academic year 
(Primary and Secondary) 
	£119,620 (Total)
£50,320 - Primary
£69,300 - Secondary


Part A: Pupil premium strategy plan 
Statement of intent 
	At Cedars Low Fell, we are deeply committed to ensuring that every student, regardless of their background or challenges, has the opportunity to thrive and reach their full potential. Our pupil premium funding is used strategically to enhance the educational experiences and outcomes for our disadvantaged students, many of whom also have complex needs. We know that our highly individualised curriculum, delivered through high-quality teaching, plays a pivotal role in securing good or better outcomes for all our students, including those in receipt of Pupil Premium funding. This statement outlines our rationale and approach for using pupil premium funding to sustain and amplify positive outcomes for our disadvantaged pupils, while also narrowing any gaps that exist due to their complex needs or socio-economic background.
Rationale
While socio-economic disadvantage is not the sole challenge our pupils face, our deep understanding of their needs—based on robust diagnostic assessments, progress data, and professional knowledge—has shown some variance in outcomes compared to their peers. Our analysis of student progress highlights specific areas where disadvantaged students need targeted support to ensure they achieve their best:
· Attainment in Communication and Literacy: Disadvantaged students, particularly those with complex needs, may face additional barriers to developing communication and literacy skills, which are fundamental to their academic success.
· Personal and Social Development (PSD): The development of personal and social skills is critical for all students, particularly for those who experience multiple challenges. Our pupil premium strategy ensures that disadvantaged students receive the tailored interventions they need to make positive strides in these areas.
· Social Opportunities: Disadvantaged students often miss out on opportunities to engage in social learning experiences that enrich their development and enable them to form meaningful relationships. We aim to provide targeted support to bridge this gap.
We are clear in our belief that all students at Cedars are capable of achieving their best, and our disadvantaged pupils, in particular, are supported to make at least expected or better progress. The pupil premium funding plays a key role in helping us sustain this high level of support, especially in closing the gap in personal, physical, emotional, and social well-being.
Our ultimate aim is to ensure that disadvantaged pupils perform on par with their peers in all aspects of their development.

Approach
At Cedars, we pride ourselves on offering a rich, highly individualised curriculum delivered through high-quality teaching, underpinned by continuous assessment and tailored interventions. We know that for our disadvantaged pupils—many of whom face overlapping barriers such as neurodivergent traits, emotional dysregulation, or trauma—additional support and personalised provision are often necessary to allow them to make the same progress as their peers. Therefore, we use pupil premium funding to provide targeted interventions, resources, and expert support across the following areas:
Diagnostic Assessment and Targeted Support: We regularly and systematically assess the needs of our disadvantaged pupils and adjust the support provided to ensure maximum benefit. This includes interventions in communication, literacy, social skills, and personal development, delivered by experienced staff and specialists.
Quality Teaching and CPD: Our commitment to high-quality teaching means that we continuously invest in professional development for staff, particularly in areas such as trauma-informed teaching, neurodivergent support, and personalised learning strategies. This ensures that every student, including those entitled to pupil premium funding, receives high-quality instruction that is responsive to their individual needs.
Whole-School Approaches: Some of our pupil premium funding is invested in school-wide initiatives, such as accessible writing packages, evidence-based strategies to boost communication, and regulation interventions, which will have a positive impact on all pupils, not just those in receipt of pupil premium funding.

Curriculum alignment
Our PP strategy is deliberately mapped onto the Cedars developmental curriculum and its three pathways (Informal, Semi-formal and Bridging). This ensures funding enhances what pupils learn and how they learn, in line with our principles: developmental, relevant, evidence-informed, rooted in the six principles of nurture, and underpinned by a Total Communication approach. Provision and spending decisions therefore prioritise regulation and engagement (Informal 1–2), early symbolic understanding and play-led communication (Informal 2) and functional reading, writing, number and independence (Semi-formal/Bridging).
How this looks in practice
Timetabled delivery of key approaches (e.g., Attention Autism, Intensive Interaction, Makaton, Communicate: In Print, Read Write Inc., Maths for Life, Sensory Integration, Rebound/Hydrotherapy, Thrive, Outdoor Learning/Forest School) is targeted first to PP learners whose assessments show the greatest need, with clear entry/exit criteria and review cycles.
Class staffing models (teacher + support team) in our Informal and Semi-formal pathways enable small-group and 1:1 deployment for PP pupils at the point of learning, reinforcing regulation, engagement and joint attention before subject-specific demands increase.
Communication is planned as a whole-school entitlement (visual timetables, symbols/now-next, aided language input, AAC) so all pupils  can access learning and generalise across contexts.

Expected Outcomes
By allocating pupil premium funding effectively, we aim to:

· Close the attainment gap in communication and literacy between disadvantaged students and their peers.
· Ensure all students, particularly those disadvantaged, are making expected or better progress in personal and social development.
· Improve social opportunities for disadvantaged students to ensure they have equal access to extracurricular and social learning experiences, fostering their broader development.
· Enhance the well-being of disadvantaged pupils in a way that enables them to engage fully in the academic curriculum, achieving the same outcomes as non-disadvantaged pupils.
· 
We recognise that while the focus is on disadvantaged pupils, the strategies and interventions implemented will benefit all students at Cedars. As a result, we expect that outcomes for non-disadvantaged pupils will also improve alongside those of their disadvantaged peers.



Challenges 
This details the key challenges to achievement that we have identified among our disadvantaged pupils. 
	Challenge number 
	Detail of challenge  

	1 
	Our assessments show that our Pupil Premium children often start with significantly lower starting points compared to many children in the wider population. However, their progress is generally in line with other students at the school who are not in receipt of Pupil Premium. While the types of barriers to learning and the difficulties disadvantaged pupils experience vary, their overall academic progress tends to remain comparable to their non-disadvantaged peers in most subjects. However, we do observe some variance in specific areas such as Communication and Literacy, and Personal and Social Development, where these pupils face additional challenges that can impact their progress in these key areas.

	2 


	After a dip to 88% during Covid, attendance among our Pupil Premium students has steadily improved over the past three academic years (2021-24). Last year, the attendance rate for this group reached 90.42%. While this progress is encouraging, we must continue our efforts to maintain and further improve attendance, aiming toward the recommended 95% level. Achieving this target will maximise the time our students spend in school and the valuable opportunities it provides.

	4 
	Our assessments, observations, and discussions with pupils indicate that disadvantaged pupils with SEND often face additional challenges in communicating and expressing their needs compared to their peers. These challenges may include nonverbal communication, limited language skills, and difficulties with social interactions. Such barriers to communication can hinder their ability to fully participate in school, access the curriculum, and build positive relationships with peers and adults. As a result, these pupils may experience increased frustration, a sense of isolation, and reduced opportunities for developing social-emotional skills, all of which can have a significant impact on their progress and overall well-being.

	5 
	Our assessments, observations, and discussions with pupils show that disadvantaged pupils with SEND often face additional challenges in developing basic literacy skills. These students may struggle to make progress in reading and writing at the same rate as their non-disadvantaged peers, due to a range of barriers such as limited access to language-rich environments, difficulties with processing written information, and slower development of foundational literacy skills. As a result, these pupils may find it harder to engage with the curriculum, express themselves effectively in written tasks, and develop the literacy skills needed for academic success and broader life opportunities.

	6 
	Our discussions and observations indicate that many of our Pupil Premium learners with SEND face significant challenges in accessing cultural capital outside of school. This limited exposure to a variety of experiences, resources, and opportunities contributes to the widening achievement gap. For these students, the lack of opportunities to engage with different cultural, social, and educational experiences impacts both their academic progress and their social-emotional development. Without the chance to explore the world beyond the classroom, they may struggle to make connections between their learning and real-life contexts, affecting their ability to engage with the curriculum. Additionally, these barriers can hinder the development of key life skills, reduce aspirations, and affect confidence and resilience in their learning journey. As a result, their progress can be further impacted, both academically and in terms of self-advocacy and independence.


Intended outcomes  
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved. 
	Intended outcome 
	Success criteria 

	Regulation & readiness to learn via Bounce OT: improved self-regulation and on-task behaviour following structured trampoline-based movement.
	Increased Participation Rates: A measurable rise in the number of children attending therapy sessions regularly.
Enhanced Physical Engagement: Children show improved physical engagement and responsiveness during sessions, such as increased movement or active participation.
Improved Motor Skills: Observable progress in children’s balance and coordination.
Positive Emotional Response: Children display enjoyment, relaxation, or calmness during and after sessions, indicating positive sensory benefits.
Positive Feedback from Families: Parents and carers report observing physical and emotional benefits from their child’s participation in Rebound Therapy.

	Communication & AAC access: PP pupils make accelerated progress in expressive/receptive communication through Total Communication and AAC (Grid/Communicate: In Print), improving access to literacy across pathways.
	Increased independent initiations
Pupils show more spontaneous starts to interactions across routines (greetings, requests, commenting, help).
More frequent and stronger communication turns
Total turns and message clarity rise; pupils combine more symbols/words or navigate further in AAC.
Consistent Aided Language Input (ALI) in classrooms
 Adults model language on visuals/AAC during instruction and regulation routines.
Home generalisation & family feedback
 Families notice positive changes and pupils use AAC/visuals functionally at home.
Receptive understanding in lessons
 Pupils follow instructions/questions more independently when visuals/AAC are used.

	KS3 Attention Autism access and impact:  Improved joint attention, communication and regulation for PP pupils in KS3.

	Enhanced Attention and Focus: Observable progress in joint attention and communication skills. Studies show that after participating in Attention Autism, students showed significant improvement in their ability to maintain attention on tasks, respond to social cues, and engage in shared activities. 
Improved Communication and Interaction: Attention Autism encourages joint attention and interaction, helping students engage and communicate more effectively. 
Emotional Regulation:  Children accessing Attention Autism sessions develop strategies to manage their sensory needs and emotional responses. 
Increased Independence and Self-Esteem: Attention Autism sessions are structured to gradually increase independence as students move through its four stages. For KS3 students, these activities are scaffolded to offer a sense of achievement as they progress, which can boost confidence and encourage self-directed learning in other areas of school life.

	Therapeutic & Sensory Integration access: More PP pupils assessed and on bespoke SI programmes; improved self-regulation and learning engagement.

	Higher Assessment Rates: An increased number of children receive sensory and therapeutic assessments to identify their specific needs.
Tailored Programmes in Place: More children have personalised sensory integration programmes designed to aid their self-regulation.
Improved Self-Regulation: Children following bespoke programmes demonstrate improved ability to self-regulate, with fewer dysregulated incidents.
Observable Engagement Gains: Children show increased focus and engagement in learning activities following sensory integration sessions.
Positive Feedback from Staff and Families: Staff and families report noticeable improvements in children’s regulation and readiness to learn.


	Outdoor learning & cultural capital: PP pupils’ engagement, regulation and independence improve through regular outdoor learning and wider extracurricular/residential access.

	Regular Use: PP children and staff use outdoor learning environments frequently for both structured learning and calming activities.
Enhanced Engagement in Learning: PP children show increased focus, curiosity, or engagement during outdoor learning sessions.
Improved Self-Regulation: Children exhibit more effective self-regulation, with fewer incidents of dysregulation, as observed in outdoor settings.
Positive Behavioural Shifts: Staff notice positive changes in behaviour and mood when children transition to outdoor environments during challenging times.
Positive Feedback from Staff and Families: Staff and families report that the outdoor environments positively impact PP children’s learning and emotional wellbeing.


	Wider access to extracurricular sessions where appropriate. 
	Increased Participation: A higher number of PP students attend extracurricular sessions suited to their interests and needs.
Improved Social Interaction: PP students show greater social engagement, building relationships with peers in extracurricular settings.
Enhanced Confidence and Independence: Observable increases in PP students’ confidence, independence, or willingness to try new activities.

	Attendance & parental engagement : PP attendance improves toward 95%; persistent absence reduces; parental engagement rises.

	Improved Overall Attendance: An increase in the overall attendance rate for PP children, measured by comparing current attendance with previous periods.
Reduction in Persistent Absenteeism: Fewer PP children classified as persistently absent, with more students meeting the expected attendance threshold.
Engagement with Attendance Support: More PP children and their families engage with targeted support strategies (e.g. home visits) to address barriers to regular attendance.
Positive Attendance Trends: A steady trend of improved attendance across individual PP children, with fewer missed school days over time.
Improved Communication: More frequent and effective communication between the school and parents.
Higher Participation: Increased attendance at meetings, school events, and workshops focused on supporting students with complex needs.
Parental Feedback: Positive feedback from parents, showing they feel better informed and involved in their child's learning experience.
Impact on Student Outcomes: Evidence of improved progress and well-being for Pupil Premium students linked to greater parental engagement





Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above. 
Teaching (for example, CPD, recruitment and retention) 
	Activity 
	Evidence that supports this approach 
	Challenge number(s) addressed 

	CPD linked to Thrive. 
1 HLTA is completing her Level 5 Thrive apprenticeship
(£1,660) 
	Improved Emotional Wellbeing
Research shows that the Thrive Approach helps children develop emotional regulation skills, leading to better mental health outcomes and reduced behavioural issues (University of Essex, 2020).
Increased Engagement and Learning
Schools using Thrive report higher levels of student engagement, improved behaviour, and better relationships (Thrive Outcomes Report, 2021). https://www.thriveapproach.com/impact-and-research/impact-report
Strengthening Social Skills
The Thrive Approach builds resilience, social skills, and emotional intelligence, contributing to more positive peer interactions and a supportive school environment (Thrive, 2019).
Evidence from Practice
Schools implementing Thrive have seen measurable improvements in both social-emotional and academic development, particularly in students facing challenges (Thrive Practitioner Network, 2020).

Impact
· Increased staff confidence and understanding of social and emotional development.
· More consistent and effective use of relational and regulation-focused strategies across the school.
· Positive impact on pupils’ emotional wellbeing, engagement and behaviour.
Evidence
· Rachel L is in the final stages of completing the Level 5 Thrive Apprenticeship, with end point assessment scheduled for early July.
· Training has strengthened understanding of Thrive theory and its practical application within classroom settings.
· [bookmark: _Int_Rym8kz3m]Increased capacity to support colleagues, with strategies being shared and modelled across classes.
· Flexible deployment of the HLTA to support individual pupils and groups has enhanced responsiveness to need.
· [bookmark: _Int_ibfUnnQu]Practice indicates improved pupil engagement, regulation and readiness to learn.
Next Steps
· Further embed the Thrive approach through consistent use of Thrive profiles to assess need and measure progress over time.
· Strengthen links between Thrive assessments and termly pupil progress and moderation meetings to ensure a fully integrated approach to tracking impact.

	

	1 HLTA to be utilised to lead on Forest School ensuring all children regularly access the outdoor environment to support regulation and communication.

HLTA cost £30k  
	Improved regulation & wellbeing
 Outdoor learning is linked with gains in pupils’ mental health, resilience and readiness to learn; teachers in national programmes attribute improved wellbeing and engagement directly to regular outdoor sessions. 
Increased engagement & teamwork
 The EEF Toolkit reports positive effects from outdoor/adventure learning on motivation and teamwork, which contribute to better classroom engagement. 
Communication & language gains
 Forest School case studies show improvements in language, communication, confidence and social skills for young children attending Forest School. 
Social-emotional skills & belonging
 UK evaluations of residential/outdoor programmes report stronger relationships, sense of belonging and confidence—mechanisms that underpin behaviour and learning

Impact
· Improved pupil regulation, wellbeing and readiness to learn.
· Increased engagement, communication and confidence in a supportive outdoor environment.
Evidence
· Lynsey R appointed as Forest School HLTA Lead; provision is now consistently delivered across the full week.
· Pupil progress meetings and EFL evidence demonstrate sustained high levels of engagement.
· Effective use of sensory integration strategies (e.g. swings, heavy work) supports regulation and emotional wellbeing.
· Structured outdoor experiences include planned opportunities for downtime, sensory exploration and curiosity-led learning, enabling pupils to self-regulate and engage more effectively.
· Ongoing professional development undertaken by the HLTA Lead continues to strengthen provision.
Next Steps
· Build on established practice by further embedding Forest School approaches within individual learning and regulation plans to maximise impact on pupil outcomes.


	

	Staff training for  Attention Autism and Curiosity Programme 
(£1,000)
	Regulation and readiness to learn
Structured, predictable AA sessions (and the 1:1 Curiosity precursor) help pupils settle, attend and remain on task; specialist-setting case studies report better sustained attention and session engagement when routines are delivered with fidelity.
Increased engagement & joint attention
AA explicitly targets joint attention and engagement in adult-led tasks; specialist evaluations show increased attention during adult-led activities and emerging joint-attention gains for neuro-diverse pupils.
Communication & early interaction gains
The Curiosity Programme builds pre-verbal social communication, connection with a trusted adult, and early play—useful for pupils not yet ready for groups; AA then generalises this into small-group routines. EEF’s broader evidence on oral language interventions (+6 months) supports investing in staff-led communication approaches.
Curriculum alignment and progression pathway 
The Curiosity programme offers a 1:1 pathway for learners who cannot yet tolerate groups, commonly used in specialist schools, with progression into AA small-group sessions as readiness increases.
Impact:
· Improved pupil attention and engagement across EYFS–KS3, with pupils increasingly able to sustain focus during adult-led tasks.
· Enhanced regulation and readiness to learn, supported by predictable routines and structured session delivery.
· Development of early communication, interaction, and shared attention skills, particularly for pupils accessing the Curiosity Programme.
· Clear progression pathway established from 1:1 support to small-group participation through Attention Autism.
· Increased access to the wider curriculum, particularly in KS3, where pupils are more able to engage in adult-directed learning.
· Improved staff confidence and understanding of early communication, enabling more effective support and recognition of pupil responses.
Evidence:
· Pupil progress data from EFL and outcomes discussed in pupil progress meetings.
· Observations showing increased engagement, sustained attention, and participation in sessions.
· Improved transitions across classes, supported by consistent use of musical and structured strategies.
· Staff feedback and practice demonstrating greater confidence in recognising and responding to early communication.
· Consistent implementation of Attention Autism and Curiosity approaches across trained staff and classes.
· Increased pupil ability to access and engage with adult-led tasks across the curriculum.
Next Steps:
· Continue delivery of the Curiosity Programme for pupils requiring intensive 1:1 support to strengthen engagement and communication.
· Maintain high fidelity of Attention Autism routines to ensure consistency and maximise impact.
· Track pupil progress more systematically in attention, engagement, communication, and joint attention over time.
· Provide ongoing training, coaching, and monitoring to ensure consistent and high-quality implementation.
· Extend practice across additional classes where appropriate to further embed approaches school-wide.


	1,5 

	1 HLTA to complete the accredited ELKLAN training 
(£500) 

	Well-trained TAs delivering structured interventions drive impact
EEF finds teaching assistant interventions, when trained and targeted to individuals/small groups, yield on average +4 months’ progress across a year, with much weaker effects when TAs are used for general classroom support.
Oral language interventions are high impact
EEF’s Toolkit: oral language interventions typically secure +6 months’ progress (school-age), while communication & language approaches in the Early Years average +7 months—strengthening both spoken language and early reading. ELKLAN equips staff to deliver these approaches with fidelity.
ELKLAN shows positive practice change and pupil gains
ELKLAN publishes collated evaluations and case studies evidencing improved practitioner confidence, classroom practice and children’s communication outcomes following accreditation. (While studies vary in design, they consistently indicate positive changes in practice and pupil communication.)
Impact
· Increased staff confidence and improved classroom practice in supporting pupils’ communication needs.
· More targeted and effective use of strategies to support individual pupils.
Evidence
· Level 3 TA in an upper KS2 semi-formal class successfully completed ELKLAN accredited training.
· The TA reports the training has been highly beneficial and has enabled practical strategies to be implemented within the classroom.
· Observations and day-to-day practice indicate improved support for pupils’ communication and interaction.
Next Steps
· Ongoing discussions with James (SaLT) and Michelle B (Communication Lead) to further strengthen communication provision.
· Explore opportunities to share expertise more widely and consider establishing a link practitioner role with SaLT.

	

	To accelerate communication progress, we will implement Grid across the school and provide whole-staff CPD to ensure high-fidelity modelling and daily use of AAC within lessons and regulation routines.

Grid for schools package (with 50% discount) 
14 Grid app Ipad - £693
14 Windows License - £1393 



	Improved Access to Personalised Communication Systems                        
AAC technologies such as Grid enable pupils with complex needs to communicate meaningfully, supporting expressive and receptive language development. Personalised vocabulary sets and multimodal access promote participation across learning and therapy, enhancing regulation and reducing communication-related frustration (Light & McNaughton, 2019; Karger, 2025).
Enhanced Delivery of Targeted Communication Support                           
 AAC interventions are most effective when delivered by trained staff who model and scaffold language use across contexts (Ganz et al., 2019). Providing staff with Grid ensures consistent aided language input and responsive interaction, embedding communication support throughout the curriculum.
Improved Communication and Regulation Outcomes                                      
EEF (2021) and DfE (2022) evidence highlights the impact of structured language interventions on progress for disadvantaged learners. Integrated AAC use leads to measurable gains in communication, engagement, and self-regulation (Alzrayer, 2020; RCSLT, 2023), strengthening pupils’ independence, participation, and readiness for learning.
Impact:
· Improved access to personalised communication systems, enabling pupils with complex needs to communicate more effectively and independently
· Increased participation in learning and social interactions through a consistent total communication approach
· Enhanced communication support across the school day, with staff confidently modelling and scaffolding language using Grid and other AAC strategies
· Improved self-regulation, with reduced communication-related frustration leading to greater engagement and readiness for learning
· Greater pupil independence and inclusion across curriculum and everyday routines
Evidence:
· Pupil progress data from EFL and outcomes reviewed through pupil progress meetings
· Observations and monitoring demonstrating increased use of AAC and engagement in lessons and routines
· Evidence of consistent staff modelling and use of Grid across different contexts
· Work samples, communication outputs, and recorded interactions showing pupil progress
· Staff feedback identifying improved confidence and consistency in AAC implementation
Next Steps:
· Continue to expand and refine personalised Grid profiles, ensuring vocabulary reflects pupil needs, interests, and curriculum content
· Provide ongoing CPD, coaching, and modelling opportunities to further develop staff confidence and consistency
· Embed AAC use across all curriculum areas, routines, and therapeutic interventions to maximise opportunities for communication
· Strengthen collaboration with speech and language therapists, families, and external professionals to ensure consistency across settings
· Develop a system for tracking and evidencing progress in communication, engagement, and regulation over time

	

	Developmental Curriculum Implementation & Coaching (Peter Immray half termly coaching days Consultancy: £5,000)
	Coaching changes classroom practice and lifts learning
Reviews of instructional coaching show consistent, meaningful improvements in teaching quality and pupil attainment when teachers receive ongoing, expert coaching rather than one-off workshops.
Practice-first CPD design
The EEF is clear: high-leverage professional development builds knowledge, motivates staff, develops techniques, and embeds practice—with modelling, rehearsal/feedback, and supported classroom implementation. Our coaching cycles follow this sequence, so new approaches show up reliably in day-to-day teaching.
Sustained practise 
The DfE Standard for Teachers’ Professional Development emphasises PD that is sustained over time, underpinned by evidence, involves collaboration/expert challenge, and is prioritised by leadership—conditions we are putting in place.

Impact
· Improved staff understanding of teaching approaches for pupils with complex needs.
· Increased confidence and consistency in practice across teams.
· Stronger implementation of strategies leading to measurable pupil progress.
Evidence
· Two development days with Peter Imray included lesson observations and individualised feedback, improving understanding of rationale and practice.
· Modelled narratives sessions supported staff in translating theory into classroom practice.
· Attendance at EQUALS development and training days (Joanne C, Naomi G, Claire S) strengthened curriculum design and understanding of learner pathways.
· Ongoing EQUALS membership supports continued professional learning through online sessions attended by senior leaders.
· SaLT-led neuro-affirming training positively received, with clear alignment to existing approaches.
· Leadership team completed coaching training through Newcastle University, strengthening their ability to support staff development through coaching.
· Termly pupil progress and moderation meetings show that strategies are effective, with clear evidence of progress.
Next Steps
· Embed coaching approaches across leadership practice to further support staff in refining and sustaining high-quality teaching strategies.
· Continue engagement with EQUALS and SaLT to deepen curriculum and communication practice


	



Targeted academic support (for example, tutoring, one-to-one support structured interventions)  

 
Wider strategies (for example, related to attendance, behaviour, wellbeing) 
	Activity 
	Evidence that supports this approach 
	Challenge number(s) addressed 

	Extension of our extra curricula provision - offering a range of activities including sport, swimming, social, sensory and arts activities 
Offered both at lunchtimes and after school to maximise impact
  
 Cost of any equipment/resources 
£1000

	Research supports the benefits of extracurricular clubs in schools, particularly for children from disadvantaged backgrounds or with special educational needs (SEN). Key findings include:
Department for Education (DfE) - "The Benefits of Extra-Curricular Activities" (2014)
This report highlights that extracurricular activities can improve academic outcomes, motivation, and social skills, especially for disadvantaged children. Participation in clubs helps develop key skills such as teamwork, leadership, and communication, supporting their overall development.
Education Endowment Foundation (EEF) - "Sport and Physical Activity" (2018)
EEF research shows that extracurricular physical activities like sports clubs can boost engagement and academic performance, particularly for disadvantaged students. These activities support physical and mental well-being, which in turn can improve focus and behaviour in the classroom.
The Sutton Trust - "The Role of Extra-Curricular Activities" (2015)
The Sutton Trust found that extracurricular participation is linked to higher academic performance and social mobility, especially for disadvantaged students. These activities foster a sense of belonging and increase self-esteem, helping students engage more fully with school life and learning.
Ofsted - "The Impact of Extra-Curricular Activities" (2012)
Ofsted’s research emphasises the positive impact of extracurricular activities on students with low engagement in academic subjects, including many from disadvantaged backgrounds. These activities can improve behaviour, self-confidence, and academic performance.
The Youth Sport Trust - "The Impact of Sport on Academic Performance" (2020)
This study shows that extracurricular sports clubs particularly benefit disadvantaged students and those with special educational needs, helping them manage stress and improve mental health. Regular physical activity enhances concentration, reduces absenteeism, and boosts overall academic performance.

Implementation
A broad and inclusive range of clubs has been offered, including:
· Sensory swim
· Marvellous movers
· Wellbeing club
· Ball sports
· Outdoor movement and forest fun
· Scooter club
· Creative and Lego clubs
Clubs have taken place throughout the school day, at lunchtime and after school to maximise accessibility.
Impact
· Strong participation across the school.
· Increased number of pupils attending clubs, including those who had not previously participated.
· Pupil voice has influenced provision, with some clubs selected by the student council.
· Pupils have had opportunities to showcase experiences (e.g. dance club and netball participating in a dance festival).
· Holiday club provision ensured inclusion for pupils unable to access after-school activities.
Overall impact includes improved engagement, confidence, and wider school participation.
Next Steps
· Review and adapt the offer for the new cohort in September.
· Consult with staff to ensure provision continues to meet pupil needs.
· Further increase and embed club provision throughout the school day.


	1, 2,3,4,5,6 



	Investment in the outdoor learning environment to better support young people, contribute to extending learning outside the classroom, create a safe and pleasant environment for structured and unstructured learning and extra-curricular activities 
 
£10000 (approx.)   
	The Education Endowment Foundation (EEF) - "Outdoor Learning" (2018) EEF's research review found that outdoor learning has a positive impact on academic outcomes, particularly in areas like science and literacy. It also supports the development of social-emotional skills and promotes active learning, which is more engaging for students, leading to better long-term retention of information.
Natural England - "Learning in the Natural Environment" (2012) This report highlights that outdoor learning activities, such as field trips and nature-based projects, improve children’s engagement with learning and enhance problem-solving skills. It suggests that students who experience outdoor learning show improved motivation, communication skills, and collaboration.
The Council for Learning Outside the Classroom (CLOtC) - "The Impact of Learning Outside the Classroom" (2016) Research from CLOtC indicates that outdoor learning boosts students' academic achievement, particularly in subjects such as geography, history, and science. It also improves students' personal development, with positive effects on confidence, resilience, and social skills. The study suggests that learning in natural settings supports a holistic approach to education.
The Forest School Approach - Various studies The Forest School approach, which incorporates outdoor learning into the curriculum, has been linked to improvements in social and emotional development. Studies show that children participating in Forest School programmes exhibit increased confidence, creativity, and problem-solving abilities. They also experience reduced stress and anxiety, as outdoor activities are often more relaxed and enjoyable.
Ofsted - "Learning Outside the Classroom" (2008) Ofsted's report found that outdoor learning contributes to improved academic outcomes, particularly for students who may struggle in traditional classroom settings. It highlights that outdoor education can provide experiential learning opportunities that deepen students' understanding and allow them to apply their knowledge in real-world contexts.
The Royal Society for the Protection of Birds (RSPB) - "Learning Outside the Classroom" (2016) The RSPB’s research showed that outdoor learning leads to improvements in children's behaviour and attention span. Students engaged in nature-based activities were found to have enhanced focus, greater emotional well-being, and a stronger sense of responsibility toward the environment.
University of Plymouth - "Outdoor Learning and Well-being" (2020) A study by the University of Plymouth found that outdoor learning improves children's mental health and well-being, with positive effects on anxiety and mood. The research also found that outdoor activities can improve physical health, particularly when they involve physical activity such as walking, climbing, or gardening.
Impact
· Improved pupil regulation, wellbeing and independence through enhanced access to high-quality outdoor environments.
· Increased engagement in both structured and unstructured learning, supporting communication, physical development and social interaction.
· Strengthened opportunities for experiential learning, contributing to improved confidence, resilience and readiness to learn.
Evidence
· Outdoor environments for individual classes have been enhanced to include a range of sensory integration equipment, developed in consultation with Treetops OT.
· These improvements have led to noticeable gains in pupils’ sensory regulation, with increased ability to access resources independently, supporting the development of self-help skills.
· The Forest School environment is now widely used across the school, offering both structured learning opportunities and access to appropriate tools and sensory equipment.
· Pupils are demonstrating a growing awareness of how outdoor spaces support their wellbeing, with improvements in engagement, behaviour and emotional regulation.
· Practice across the school reflects the effective use of outdoor provision to support learning, communication and mental health.
Next Steps
· Progress plans to further redevelop whole-school outdoor provision to ensure equitable access for all pupils, including those without direct classroom access.
· Extend resources to include additional sensory equipment (e.g. swings, in-ground trampolines, spinning seats) to further support regulation and physical development.
· Develop a bike track to provide safe opportunities for pupils to build independence and apply real-life skills such as awareness of the highway code.


	1,2,4,6 

	Increased contact with parents to support attendance, understanding EHCPs, ensure coordination with Children's Services, 
Early Help, Care Teams, 
Health, Food Banks, 
Domestic Violence Team, 
 
% salary towards role of 2 family liaison officers 
 
£30,000 
 
	Research consistently shows that increased parental engagement is linked to better educational outcomes for students, particularly in the UK. Key findings include:
The Sutton Trust (2011): Parental involvement, including homework support and school participation, boosts academic achievement by fostering positive attitudes toward learning.
Education Endowment Foundation (2018): Parental engagement, especially when parents are educated on supporting learning at home, improves literacy and numeracy skills.
Department for Education (2012): Active parental involvement in homework and school events leads to better academic performance, with significant benefits for disadvantaged children.
National Foundation for Educational Research (2015): Involved parents contribute to positive attitudes toward school and improved outcomes, particularly for children with special educational needs.
Institute for Fiscal Studies (2021): Parental engagement has a strong correlation with improved academic outcomes, especially for children from lower socioeconomic backgrounds.
Tucker & Stevens (2014): Schools that engage parents see improvements in student behaviour, attendance, and performance, especially in schools with students with additional needs.

Impact
· Improved pupil attendance, wellbeing and readiness to learn through strengthened family support.
· Increased parental engagement and trust, leading to better understanding of EHCPs and support available.
· Enhanced coordination between school and external services, resulting in more timely and effective support for families.
Evidence
· Regular half-termly meetings with CYPS and attendance at the Gateshead Family Support Network have strengthened multi-agency working and awareness of local needs.
· A Special School Family Liaison Network has been established, supporting collaboration and sharing of best practice.
· Continued partnership with the food bank (including a Tesco-funded grant) has enabled distribution of 236 food parcels this academic year, alongside ongoing support for 12 families per month through Feeding Families.
· Additional practical support has been provided, including 27 hairdressing appointments for families in need.
· SENCo network engagement has strengthened knowledge of local trends and effective approaches to supporting families.
· Events such as the Christmas party have successfully reduced barriers to engagement, increasing parental confidence and connection with school.
· Evidence from practice indicates that improved access to basic needs (e.g. food) is positively impacting pupils’ ability to engage in school life.
Next Steps
· Further strengthen capacity through the appointment of an additional 0.2 Family Liaison role (bringing the team to the equivalent of two full-time staff), with an experienced internal candidate appointed to take up post in September.
· Continue to develop targeted support for families, ensuring early intervention and improved coordination with external services.
· Build on established relationships to further increase parental engagement in learning and school life.

	2,4,5 
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